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ABSTRACT ^ ' 

Procedures used in six Australian priaary schools for 
the induction of beginning teachers to their profession ara suwartly 
described. Ifiduction into the schools was ia each case a cooperative 
prosess which was luch lore- than an orientation period\ and noraally 
involved one person being aost closely associated' ikithjtae new 
teacher, but in which the remainder of t^e school staf^ pliyed a 
supportive role. Concluding coiaants provide saggestioas intended to 
facilitate the transition of beginning teachers fcoa pre-service 
education into schools and set the. st^ige for their continuing 
professional' developaent. (Author/RHV 
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PREFACC ( . , 

This report is intended for by principals and others in schools 
involved with the Induction of beginning teachers/ It tonteJins descriptions 
of induction in six ne8r-meti;opolitans primary scfwls* from these 
descriptions, it is bopeji that other schools might gain sofne ideas which 
they c&n ugs in developing th^ir oyn indoction ^cheines. 

Although the descriptions provided are of pniftiary schools, we believe that 
aany of the ideas ort induction could be a^^Ued to secondary schools, par- 
ticularly in the pre-appointrnent phase* ' 

The Board vishes to express its thanks to those principalis, beginnir^g 
teachers and others'in the schools co-operated readily in providing 
information for the report*- 

The report was coi»piled under the guidance of the Board's Teacher education 
Review Committee, the jWJbers of vhich are listed in the Appendix, ^ 

The Board be^lieves that every school should have its ovn induction scheme, 
not just for beginning teachers, bijt also for those teaching at the school 
for the ♦first tiftte. Naturally, each induction scheme viU be unique as it 
'ViXl be designed to take account of the particular philosophy of the 
individual school and to capitalise on *the background of teacher education, 
expedience, ^"interests and skills of the indiviJrfual teacher. 

Ve hope that this report can help m the develop^i^ent of effective inducj^ion 
schewes for the benefit of both teachers and their schools. ^ 
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INTRODUCTION 

During 1979 end 1980, the Boart^ of Teacher Education under^k.a research 
project into the induction bf beginning teachers. In October 1980, at the 
coniJlunjon of the research study, a confereoce vas held to consider the 
iiTJpliC8tion$ of the results Tor induction practice. The research findings 
and conference discussions , \.phich contained several $uggestions for n^li-ing 
indijction irore effecti\/e, were published early in 1981 ( The Indactl^ of 
SeqinninQ Primary Teachers ) • ^ 

IftdtK:tion in Aetiofi m the Prinary School is (ie&iQned to coT^ple'ient the 
re^estfch and conference report. It contains exa"r»ples of induction <4b it is 
put into practice in six prJLnary &ch.oo^s. The report is published with tt^e 
1 Intention of providing ideas' for fJrincipals and others in schools involved 
^ith the induction of beginning teachers vhict they nignt find oseful ir> 
planning the indoction of teachers into their schools. 

The descriptions of the school induction presented vin thio report vefe 
. gained fro^ intervievs with the principals, beqinnirg teachers and othcro 
involved in the school induction activities, , and fro"^ vratten mfornaticn 
supplied by the schools. In all cases, t*he reports vere returned to the ' 
school for conv^ent before a final version vas produced. 

Before presenting the exaf'>ple3, a 'nuober of general co^^r^nts about 
induction should be f^ade. * . ' ^ 

«^ 

• The school td vhich the beginning teacher is appointed has the "^ajor 
influence on the success of the beginning teacher's indjction into the pro- 
fession. Th^ IS not to deny the X^nportance of induction activities uhich ~ 
take place outside the school, for exa^^ple, r^^gio'^sl or ioc^l -"petin^s of 
beginning teachers an'J in*service seninars such th':se c^^ducted by 
education cenlres. Hovever, the extent to which 3 beginning teacher 10 -jble 
to '^ke a succf^ssful transition fro'^ his pre-^^^rvice education into his 
role as a fully-functionirg professional! vith its "-jssociated resPon?i.ibil ity 
13 clo^ly linked with the type of school induction in which he par- 
ticipates. Induction is also the basis on vnich is built the professional 
develop**^ent and education of a teacher throughout the re'^ainder of his 
teaching career. Thus, induction can h^ve i-^pl icat 10ns <-.ot only for' a young 
teacher's first feu oe^esters of ^teaching, ^ but Jil^o for hjs terichjing 
effectiveness over forty or so years. 

SoTf-e points cin be ^^'^de about the IndlVidL^^^i studied 

in each of thr^ scr>ool^, indue tion*ua'y*uch -orr than in orif-nt -ih ion period 
held in the first feu dayci inrediat'=^l y befocr or ^rtor ".chool co^^r-^rrccdt 
and durirg uhich thp b^ginnipg teacher u&s' giyen ^ prp t-^ik" b> the ^;-in- 
cipali told vh*>rf^ to obtain stock, advised of the ochgoJ policy on parent 
interviey;^ and handed the school 'c resource foid^'r for r*-v teacher.. 
Induction into th^ school uas ^ a co-opprat i\/e prc^r^,* uhich nor^'^Uy 
involved one person bping cio>ciy 'JccS^r^t^^d with the ^ndtictiun of the 
'^beginning teacher, but m which th*? re^^ajinder of thf' ^chooi st-^ff played a 
supportive role. Jt invol\-ed^providing 4*dvicc, tjuid<nc& r^nd f nco jraqe^f nt 
to the young teachers, both in pre-.pl3nned i^f^^inar^ .:ind 4i >cu'>siQn'j ^inri as 
the need arose. It rnvtl'-fd strategies for ensuring^ tf^ th^^* begirj^m^j 
teachers were carrying ov>t th**ir rlsssroo" troching rolf^^ ^effectively » and 
in providing assist'^nce where it uas need'^d. Whene\.'er advicf or QLndrmce 
vas gn'en, it was provided in a supportive non^thrc'jtenir,'} -apoer, so th^-it* 
the beginning teach*>rs felt confident to seek further advice. 

Having ^4)ent th^^ past tnree years as '"student 0, beg inn in;^ tcachrr^ ^Vijnt to 
be regardejj ^►s professionals by their fellou t^c{*ers in th*- school' 
s'tudied An tthic report, other ^taff rt^y*-^bers re'idily -^^cctptrd tf^ir young 
colleagues as partner*>, uilling to J:h or idess with the-, Sh%ring "ennt 
acceptiOj nou id'^^s fro^, £»S uell s giving Quid^rce to the b^^ginnirir^ 
teachers. In this way, the confidence snd co-prtfnre of th*- beginning 

* teache^rs vere enhanced. * 



lERlC 



Each cxattple of school ind^tion rs different. Nk> one program or scheme can 
be prescribed tfhich.will be suitable for use in all schoolB tbroo^hout 
Queensland. For exan^le, a school m *hich there are three or four admini- 
strators caght have a different type of induction frocn a school in which 
the principal is the only r>6n-teachir>g s^aff (fte^ber. Iikevi9e, ^hile Part 
of. the induction intp a metropolitan school might involve the beginning 
teacher's •attending the school -before the end of the previous scholastic 
Sye&ft this IS probably impractical when a teacher frocn Brisbane is 
appointed to a refoote pountry school. 

Even vithin a- particular school, t^>e induction activities* are not neces- 
sarily the saflie for each begiwing teacher. The induction should be res- 
p<msive to the individual beginning teacher's needs and problef^s* Thus, a 
key eleaent in each of the exaJ^i^s of induction in this report is that of 
flexibility. \ 
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ll The induction program of this provincial prKii^ry school is charac 
organisation and involvewnt - by the beginning teachers conce 
prin^ipa^y cJe^ty i^rincipal and infant mistress, and other teat^he 

VWcome_ ' 



in 1981, there ve/* three beginning teachers, tvo of these being advised of 
their postirtg before the end of the 1980 school year. These latter received 
a letter of welcoine froro the principal (updated for 198» oytliaing certain 
aspects Of the school and its induction prograjn and inviting the beginning, 
teachers to cojue to the school or to contact hin at any time* The letter is 
reproduced at the end of the chapter* The warm style of the letter 
reflect^ *hat was to be the teachers' introduction to the atnxDsphere of 
the school. Both teachers went to the school prior to the end of the school 
year; at this tiroe, they vere shown* their classrootns (and given the i^ey), 
met other teachers and were proi/ided wi^h moch valuable material concerning 
the school, Thie csaterial included: 

booklet on school policy , devised by former administrative team, 
plan of school;' ^ 
. . parents' handbook* (found to be vei^ valuaijle by bjeg inning 
teachers) ; 

induction program booklet, # 
CteK ACocation 

' *, * 

At this time, ttw beginni/g teaqhers (an^ a^li other new teachers) filled 
out a staff ini} ihforfnation forn, a copy of vhich is included at the end of 
the chapter* On this ft^rm th^V irTdicated their teaching preferences, 
open.plan classroo*n experience, special abilities and ej^tra-cumcular 
interests. On thisjbasis the principal vas able to rearrange the staffing 
of the school so that beginning teachers could teach the year level Ihey 
had indicated as- Iheir first preference, ^d if they vanted to be m an 
open-plan situatioJ thia was also arranged. This soft^times 'meant allocating 
experienced Ceachep to gther year levels. 

Preparation ^ | 

The beginning te^ers were -advised that they ivere free to come to the 
school at any t»'«r. ' y^ciudin^ during the holidays to- consult with the 
principal, prepar^ tholr cl^issroo'cs, etc. They were also given the keys to 
the principalis h^fjtQfi so that tt?ey could consult Pupi 1 records or the 
consolidated policy file ^i^hlch was continually* being modified by the 
teacher© thentsciv^s. At this tifw,* they were also given the naw of their 
referent teacher,^ • ' 

The 'third beginning teacher was told of her p6«ting two ueeks before the 
start of the school terf^ and received the same welcoming letter*. All three 
beginning teachers went to the school in the w^^e^ prior to^the coTrmenceTient 

• Tbie! corUrin* ^■uc^k proctigol ond cT9anl«o\l<Aol 1 nf c^r^ot Ion , •^9 o^bo«nc«^, bonkl^vg, 
, c*»ir», <taUy* routi»v«, hommt^f mMic, sport, llbTOTy, fwl««, swlmlT>9, tutk •^>cp. 
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of classeSf sonie several tif^iesi At this tme, they met other teachers and 
some, vere igde tnore familiar vith the school (etiuipinent, etc») by^other 
teachers who had sUso;^ cor^e up ta the school. ft 

A social evening v^s arranged at the principal's residence in the first 
veeU so that teachers couitJ get to4tQgy each other » 

Formal Pfoo^am ^ • . 

The forjsaf pert of the induction prograni began vith the cofnfn^ncerent of the 
school year. Th©^ beginning teachers had been supplied with the induction 
boo"kIet at The end of the preceding year* This consisted of the rout ^beck- 
lists %for supervisors - pre-appointraent , first* day» first veek/ firstf 
month taken from Guidelines for the Indt^ction oF the Beginning Teach^i in 
Queensland Prinary Schools tsee end 6t c^^pte4), to ^ich had been added 
the nacres and respective duties of ten teache^ vho had indicated they 
vould assist tKe beginning teachers in their induction progranj. Each, 
teacher offered to be responsible for a certai^i part of the checklist, e.g. 
distributing to beginning teacher corriculom guides and school-con^piled 
programs; matters i^elating to functional aspects of the bchgol ^vere dealt 
vith b/ the Principal in two meetings with the beginning teachers ^in the 
first week. Certain aspects of^ tf^e checklists - those dealing with personal 
matters concerning the teacher - were or^itted* There was no rigid adherence 
to the "pre^appointnentV "first day", "first \/eek'' stages bince t^je volurne 
of vork in the first week precluded this. A neeting to discuss the ''first 
day" checklist was held vhen time was available during the first week. At 
this n^eting, each experienced teacher concerned explained his/her section 
(e»g» tuck-shOR procedures, homework^ et^J, However, the beginning 
teachers felt that they were somevhat overwbelJhed witn verbal in format ion 
at this meeting^ and benefited 'r^ost from the in/omation which one teacher 
had co^itted to paper* ^ ^ * ^ k 

Referenl Teacher , ^ 

Each beginning tescher v^s assigned to a referent teacher and. was also res- 
ponsible to eJLther tt^e infant Toistress, the deputy principal » or the 
principal depending on year level* This systcfr^ worked beet where the 
referent teacher had the saf^e y^ar level as the begiO'^xng teacher snd where 
their clas^jrooms were m close E>roximityI The referent teacher also needed 
to have enOucjh tire to <jevote td the beginning teacher^ Goth teacher > often 
met beVore sahool to discu&s work prograiiT's and indn^idual _ problenG and 
infernal assistance was provided arj the need aro-^e. Begjinning t^eachers fflt « 
free to ask other teachers or the principal to teach a less?>n for thr^i if 
they experienced difficulties. This had occurred sOvera] time^. The infant 
/Mstress and the deputy principal provided the principal with incidental 
r^eports on the progress of the beginning teacherc? which r>eant th<-jt the 
principal did not d^irectly observe their lessons. 

These 'teachers were gjven ful^ teaching responsibility and psch was 
i^^volved.in so^e form of e^tra-curricular activity^ (e.g. hockey; n-^t^ojl, 
recorder band, school choir^ scJ»ool ca^p, ^etcJ. These 'bctivUiec^ were 
voluntary and beginnirtg teachers indicated their willmgne:^^ in Ihic are^^. 

in 1981> a nev syste^i of 'ne^eting- parent^ was instituted at the school whish 
beginning teachers found very valuable. Catly in first ^ern, e,^ch tef»cher 
*ient a note home to parents asking the*^ to make an appoint'^ent to 'see the 
teacher individually. Alttwugh not *11 parents took advantag^^ of? thi^ 
occasion, the teachers felt it was far f^ore eff<?ctive than "the trf^tJitioraJ 
general i^et^ngs. The -fir^>t year teachers felt it vaS K^portant to 
establish contacV.with the parent^? at 'the beginning, and to leiorn the bsck- 
gropnd of theirM>upils» It also gave th^n> profession^*! cc^nfidence to feel 
they had the parents' support and trust* ^ 
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Each year, towards Seplember, the pfincipal and all those involved the 
induction^ program meet with the beginning teachers to revieu the pwigrani 
and suggest^Dttdificatlons for the following year. ' 

Outside Semirwf. 
-I 

The begiDffUng teachers, attended a senjinar orgal^ised by the Oepartnient in 
their region, t)gt did not feel they had gained much frotD j,t. 

- f - ^ 

Conclutipn ^ ^ 

The overall success of the Induction program at School ^ appears to be 
closely linked with the Apermess of the principal and'^^ his "open-door" 
policy I which aemjcates the atmosphere, of the schtjol and the attitude of 
the other teacners. Thfe program and the ataff of the school are veil 
organised, which leads to the beginning teachers' quickly developing a 
degree of confidence ^n their own ability and in the' knowledge that help is 
always available. Ail beginning teachers knew that they were noi required 
to handle probletiis on their own- ^ 

Nevertheless, it appears that the following areas could be looked at when 
the program is beifia reviewedt 

* > • ' » J 

*^ a meeting together^of referents at the begiijaing of tte year to 
clarify their roles; _ , 

incorporation in the induction booklet of advice on^areas where 
beginning teachers experienced* probien^s incitjdang setting-out of 
pupild^* books, roll-marking, tickshopi etc.; 

beginning teachers vould 4ike to be officially introduced to 
teaches rather than finding out their nanes by a process of 
elifDir>ation; " 

closer attention io the needs of* specialist teachers. 

Howeveri these minor alterations should not detract ?"rom the positive 
nature of the program and the satisfactien which beginning teachers 
expressed tovards their induction into the school. ^ 
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Letter sent to beginning teachers after notification o^f appointment 
Oe^r ^ " ^ 

Oo behalf>^'our teachmq team and pther st^f 1 extend a varm yelco^ie to 
you a/vd ctngratulate you on your transfer to our school. We will certainly 
ensure that youf associat;oa vith us is rewarding and enjoyable. 

\ 

Our school IS situated 'on R<>ad about 'five kilometre^ fron 

.......... Wer jare a Class 1 school and therefore have a Deputy Principal 

and infant Wistre^ as veil as the normal specialist teaching staff. Cight 
hundred and thirty children attend* our school in 26 drafts. We have four ^ 
double teaching spaces and tvo cotnposite classes (2/3 and 5/6)- 

f have ertclosed a staff profile vhich I request you return 33 soon as 
possible. Our 1981 Staff Handbook is not prepared as yef but hopefully 1 11 
be able to forvarda cbpy for 'your perusal before you take up your 
appointJ'^ent tfith us. If you vould advise of your vatation address, I ^^1^ 
arrange for the despatch of this' handbook and any other material which m^y 
be of use to you. 

We have planned an induction piit^grarrme for^ you and other appointees. The 
IprogramfTje should help yjou to adjust to our routine and it will be conducted 
by a team of experienced teachers as veil as by rflerr^bers of the 
Administrative Team, We are sincerely interested in> ensuring that you have 
'a happy and -s^iooth induction. If^ therefore, you have any protJle-^s, please 
sfere them vith-us. Oyr- induction v progtarrme consists of social anCf 
professional co^^ponents and details will be available on your first day 
vith us. ' • J 

1 will be available to speak vith you at a rutually suitable ti^e Ouring 
the sun-^r v/a^ation. 1 live in the Principal's residence adjoiTfing our 
schcol. 1 vill definitely be available during thQ week pnor ,to the 
coSvnencement of the 198\ school year. 

Please feel free to dent act T^e if you need any a5>si3tance or infornation. 

Once again 1 reass<jre you, that you are fnost welcome to cwfr school. A warn, 
friendly, co-operative spirit exist« a^ong our staff >nd students. I m sur^ 
you will enjoy your experience at this School. »^ 

Warfiest flegardS, . 



Principal . ^ 
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^ ' ' SCHOOl^A ■ ■ 

STAFFING iKFORHATtCW \ ^ ' - 

PRESENT YEAR lEVEl TAUGHT ; ' ' ^ ' ' 

TEACHING >REFERENCES FOR 1981 : 

A. Scctixm of School . - 

• L«er (1 - 2) Q ' ' . 

' *Plea8C place l, 2 or 3 in 
I appropriate franftes 

Upper (6 * « ' 
8. Preferred Year Level 

Q. * Open-plan clsssroora:* Would you }ike to teach in an open plan 
' . claaarocra with another teacher? 

. ' ^ , 

C^N PLAN ClASSROOtt EXPERIENCE: 

' Yfear level ' Year and Duration 

I 

, ■ ^..'..^ . *^ 

RECE^fT EXPEftfeNCE ; ' Yean' Year level/a Taught 

V 1?60 

k 

* 1979 '■• 

» % 

^ , • 1978 

" ■ 1977 r 

' ■ ' 1976 

(please luark *ifh an asterisk {*) if open pian.) 

SPECIAL ABILITIES ; (Piease outJlne any special abiiities you possess vhich 
'^^^^^^"^^^ would enable yovi ta undertake apecMlis^ classes, 
teaching etc*> 

it 

EXTfiA CtmRICUlAR ACTIVITIES :- 

PJease tick thouappropciate sefition if you would be willing to "conduct 
teaching aessiof^, coaching, training, supervision etc. in the following! 
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Soccer* 



Hockey 
Vigoro 

Tennis IK-' 
Tee Ban . . 



Rugby League^ ^ . 

Netbsll 

Cnctcet 

Softball 

Athletics 



CULTURAL ACTIVITICS 



Choral Singing . 
Choral Speaking 
Concert Band 
Orcheatra 
Recorder Band 
Debating 



^ OTHER AREAS 



Student Council 
1 CanT^s 



STUOY COURSES ; (Piease give details of any course of stody you are 

undertaking m 19&1) 



EXTENDED LEA^ ;, (Please give details of any e)^tended leave you are 
planning for 1^31) 



SPECIAL REQUESTS 9R Ct^NTS ; 



Please hote that yoyr 




Will be carefully considered but may not 



Signed : 
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StHQOL A 
INtXJCTIO>^ PROGRAM CHeCKLISTS 
Supervisor's Checklist ■ Pre^Appointrent 



fWHE OF TEACHER 



YEAR DATE Of REPORTING FOR OUTY 

NAHEl or SUPERVISCJ^ J. 




The tBsks ^ug^sted on Jthis foTt^i shopl6 be c<^leted before the teacher 
takes up duty at the S^hoo^. It is a Check .to see if our nev staff menber 
.has been welcomed prOperi/ and has been given the necessary inforrr^^tion to 
dispel his anxieties and to help hiro function effectively in his new school 
envirofvaent 9s <5yickly as possible. 



Teacher's 



initials Check \/hen cofopleted 

RP* 1. Welco^^ the. nev teacf^er and put hi" at ease. 

** ' 2n Tactfully in^iuir^ about his personal background. 
RP 3. Inquire aboot transportation. ^ 

Rp 4'. Explain school parking arrsnqeTieoVs. 

** 5. Check if he has any financial .dif^fic^ities* 
RP 6. Check his aca;5e«ic background, 

ftp 7. Has he ^ special expert ise*^ 

ftp 8. What are his special interests'^ ' * ^ 

ftp ' 9, Review his accoflir^dation arrangements* 

' " ** 10- If Oepartrf^ntal accoor^odation, indicate location, cost 3nd 

na^nes and if possible, introduction to fellov tenonts. 
Rp '11, Discuss local services available.* 

Rp I2g Indicate his teacmng assignment* - class and siz^, « 

IH/HM ify. Provide a list of children>'tfrhis <?lass. 

RP lUT Indicate hov*many drafts of kjs ijear. 

RP 15. Shov hit^ his classroofft, ▼ 

RP 16. Explain physical layout of school in a brirf tour, 

ftp _ 17. Talk about your daily progra'^^ing expectations for hio 

f irst week* ^ ' 

LM/m 18. Distribute to him cumculun guides and schooi corpilr^d 

prograrr^s he'd need for preparation* 
ftp 19, Collect 'oth^yr teaching rraterials he-'^ight nped. 

ftp 20. Have him note school startin<g and finishing tii^eo 3nd 

tiws of various breaks, 
ftp 21. Explain your expectations of his hour*^. of duty !^*ni5 

punctuality. 

Rp 22. Discuss consideration to his fellow teachjers, 

Rp 23. Explain your expectations regarding noi:3e j^s U^^osroo-s _ 

41 RP ^24* Point out regulations about corporal punishf^ent. 

•ftp 2^. Give specific advite on discipline and punijjhnent. 

fiP , 26. Advise him on orderly rnoveT>ents ^bout the school, emd 

noting children absent fro^i room. 
RP 27. Explain the standard of dress expected of hi"*, 

fip 26. Give advice on lact in discussion with parents. v 

ftp . 29, Explain your policy on smoVing in the school. J 

ftp 30. Introduce hir^.to r^o^ero of the admnistrativf^ R-c^. 

^ 31. Explain to u/hon he is directly responsible i.f*. Deputy 

Principal, Senior Mistress, Infant Mistr^s^^ ftc. 
RP 32- Introduce hir^ to his teacher referent or sponsor tf^'icher. 

ftp 33. Assure hifn of availability and uillingness to help, of all 

members of the administrative tea^^. 



• Principal 

«« jtie^e iteft>s were deleted as they were not considered to.be relevant. 




♦iAMC or TEACHER 



veAft ^ "dat£ of taking up doty * 

NAME OF SUPERVISOR' ^ 

/ „^ • / 

It IS suggested the tasks belov should be^ completed on the, first day the 
n^w teacher is afrbur school. They need not be co<t)pletiEd at one session and 
could be done'mt various times during the d«y. The list below is suggested 
order of priority. If* the teacher does not co«n6 to *J)e school before the 
d§te of taking up dvjfty, tasks^on Pre-appointroent fQrfo ifould hav^ to be com- 
pleted in conjunction with t/is list. 



Teacher's ' ^ 

Initials Check ^yhen cc 



RPAM/HM 1. Introduce^ him to all staff mefnbers. Don't forget the 
clerk-typi^t , the aidea^ the janitor groundsman. 

RP 2. ,€ive him a plan of the school for reference. • 

RC 3. Locate staff^ toilets (location of key^). 

RC 4. ijiAicate any special features of the staff. roo^a. 

RW 5. Explain what uronetary contributions vould^ be required of 

him, 

PO • 6. P^ke sure he spen^Js so^ ti^^e vith the teachers next door 
to hiTO, , * 

WR 7. Indicate the resource areas 3n.d explain borrowing arranqe- 

ttenta. ' 

SS ^ 8. Explain porro^inrf procedures for A.V. equipment. 

m 9. Help him vith obtaining his allocation of school stoc^. 

W1 10. Help h^ obtain pupil text books for his grade. « 

MD ir. Explaip\uck shop procedures. 

f^/LM 12. See that the children's records have been passed. on. 

^ 13. 'Explain school policy on ho^^ieworV. * 

m 14. Explain departmental and school policy on detent;.on. 

HH 15. See that he receives a playground duty roster snd explain 

his responsibilities while on duty, 
RW 16. Review bell times and lunch breaks. 

RP • 17. Giv^dvice on irate parents. 

18. Show location of first-aid materials and* explain re^- 
• ponsijiility in case of accident. 

RP 19. Explain t^U of the clerk-typist. ^ 

RP vw20. If>clicate scK^l policy on the use o,f the telephone. 

SP < V^^* ^><Pi^*^ relationship and responsibilities while 

children are vorking with specialist teachers. 
WR 22. Indicate procedures regarding school bdses. 

SS 23.^ 'Visit" the scho^ library and exaw^ine the facilities. 

HM' 24/ Pisci^s ley^ve entitlenents and procedures if absent. 

H« * 25.'^txplai*> school policy on the allocation and use of teacher 

aides. . \ [ 

RW 26. Indicate parade procedures, I \ 

HM 27, indicate yhen first pay cheque will by due. f 

RP v^*^ 28. '"^Review of his first day with Principal or one of the 
^^•v^ a<jtftinisCi;ptive team. . • 



I 
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10. 



^ervlsfer's Chectrlist «p FArgt Wgek 



HWC^Of TEACHER 



YEAR DATE OF TAKING UP DUTY 

OF, SUPERVISOR 



These sre not laesediate tasks but should done in the first veek or the 
teiBcher's period of siuty in the school. . ^ 



Teacher's 

Initials ' Checfc vhen coeipleted 



^PO/ftC/RW 


1. 


HD 


2. 


HH 




HH 








< * 




' SS 




ss 




RP 


8. 


HD 


9. 


tt) 


10. 


RW 


11- 




12. 


W/LK 


13. 


LH 


14. 


RP 


t 15. 


HH/LM 


16. 


RP 




.ftp 


18. 






SP/RC 


19. 


■ 

HH 


20. 


PO 


2;. 


WR 


22. 


4 




,s? 


23. 


RP 


24. 


HI 


25. 


m 


i6. 


\RW 


27. 


HD 


26. 


RP 


29. 


HH* , 


-30. 



Explain school - j>olicy on ^'.CP. 's and preparation, 
generally. , ^ y 

Indicate the ^valuation sche^s and record keeping 
required*" in the wzhool* *^ '* ' 



help. 

Confer with teacher librarian regarding use of his^ 
services and u3e of library. 

Indicate the extent and method of iieif>g the teachers' 
reference library. , 

Explain fire drill procedures carefully and have hi^ri sign 
booK After reading. 

Talk ebwjt the Qoeenslsnd Teachers' Union snjl- ansver 
queried. 

Mention the existence of the Queensland Teachers' Credit 
Union, 

Clarify the policy on the ose of specialist teachers. 
D*scus3 subject specializations and any plan? he T^ay have» 
Give advice in setting wp his reeding program. ^ 
Explain ho* school policy is forn^ulated. Give out 
Booklet for referepce. *^ , 

Explain an>t|^>eci^al school adflriinistratlon procedures. 
Reviev with hins kits and iearning materials he f^sy find 
lisetol for his year* — • 

Explain courtesies expected, i.e. keeping Principal 
infortifted of incidents, letter writing, etc. aod why. 
Explain hierarchical structure of the school sr>d the 
Department of Education. • 

Discuss his ovn recreational activities and explain oppor- 
tunities in district. % 
Explain school *and depart">ental policy ion educational 
tours. ' * 

"Indicate arrenge"f«nts for Religious Education lesions. 
Show hifrs where physical education eQuip^ent is stored and 
hov it is borroi><d. 

Discuss procedures end policies for duplicating • pupil 
handouts. 

Have e discussion about the school rules. 

Organize help for hiPi in conducting any standardised test& 

required. » , 

Discuss jr)or© fully leave pn>cedures*L 

Explain. eon»7)unic8tion channel procedures in the school* 

Explain staff f^eting procedures and -indicate when they 

are held. 

Ha9 the teacher had daily review periods with a me^er of 

the administrative teW 

Provide tifT»e tables V specialist teachers. 
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Supervieor's Checklist - First Month 



^1 



or TEACHCft * 



YEAS OATE Of TAKING UP DUTY 

a * • 

NAME or sV-PERVISOft j 



The tasks below should b« cop>pieted by the first nonth of 3 teacher's tour 
of duty iTk the school* 



Teacher's 

initials Check yhen cfrpleted 



fiW/WlAM/^ 1- Are C.C.P'e being satisfactorily prepared'^ 
RC/PO 

HM/LM 2- Are other forrns of preparation receiving attention'' 

WR/SP 3- Clarify ar^y parts of the School- -fblicy \i^ich &re not clc^r 

after reading the Policy 800V let - 
Rf , 4- Has a fire-driU been practised^ 

RW/PO/RC 5, Have evaluation procedures been planned c»nd tf^cordjing 
be^m^ 

m/lM^ / 6- Oiscuss vitb teacher hotf he is to be super\.ised during the 
year- 

HM/LH 7. Chec^ if his reading prograti has been satisf -^ctorily 

< plar^ned and afl^ple-^^ted- 
SS ' 18- Ch^^cV on the effectiveness of library us^^ge. 

RW/PO/RC h. >1as he a satisfactory veeHy ti'^e-table'^ 
RF ^ iO- Shov hi^ji the Forfl^ EP^2 and indicate your expectations 

under the various headings. 
Rf 11- Shov hi^^ a copy of the Second Year Co-npulsc^ry Appraisement 

foi^ and discuss its criteria. 
S 12- Indicate the school's report'ing procedures rind gjive 9dvAc<=^ 

/ on conducting Parent-Teacher Intervievs- 
^/LM 13, Discuss remediation in ovrl classroo^^ and referral oppor- 

tunities. 

fty 14, Indicate the .school's policy on cO"Trunjty invoive'^ent. 

SP 15-^ Discuss parent helpers m U?e classrco-v, 

Rf 16-* Explain the function of Parents snd Citizens Associations 

and encourage his interest in their activ)t|tie^ - 
R*" 17- Explain -proflvotional opportunitif^s avulabie in tt-.f* 

Dppartf^Si * 
ftf 18- >^ave tvo teviev sessions ^ ueel/ been held with the teacher 

^ to clarify policy and to chat about difficulties and 

succeos'^s'^ ' 



is 
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t?iDUCT10N tN ACTION « 
SCHOOLS 



Nifnbef of 
teachtrt 


A 


V ' 

Number of 
beglnntng teichen 


Type of 








GovemmerH 




.Deputy Prtnctpal 








tnfint M«tTeu ^ 






t 

ft 


Senior Mistreu 




1 



Thi3 school 19 situated on Jthe rwrthern ou|P<irts of 8risb9fV9 arxi h^»s a 
t*scbir>g staff of around 40. Ir 1$81, three be9Anj>A(>g teachers v<^re 
appointed to the sch^K 

Ftfst Contact * ' 

The bcgionif^ te^tchers felt that the first step in -r^aHo^ contact with 
their nev school V39 the rso^t difficult - telephonir^g t*^e principal* 
Hovcver, they were all very impressed by the fnerKJly and var^ response 
they received- They ^rraoQ^d to visit the school in the last veek before 
the end of the school Jtear at which time' they "^et the person yirt>o ^/ould be 
their co-teacher. I*^y would have preferred to have f^^t this perscn again, 
however^ before the first day of school. 

Written M^tertai 

Frior to the cotvwce^nerft of school the beg^nflning t&acN^rs were presented 
with a very large folder containing a lot of o&efol f^aterial. This incj,uded 
achool policy arKi rules, curricult-Pi prograt^is in -^thematics, lajpguage srts, 
health, and a detailed booklet (So the school's readirr*? pro^r^^^■s. The begin- 
ning te9cF>ers found this infor^tion very valuable, e^pf^ciaily the examples 
^of CC?*-^. * ^ » 

Placement ' 

0\jri<\^ their po-^-t-sppo intent visit to the school, they ver^5*dvi^ed of the 
Year leueU they woold be teaching. Two of the three beQinnio'^ tf^achers were 
assig^wd to the level they ha<J re<3uested. Aljl three t/f-re to teach 
fyit^ple area situations. 

The thref* begif^irvg teachers were placed with experier,ced teachers uith 
* varying philosophies of education, ea<^h with Its own ^erito* The approaches 
oSed by the ^experienced teachers ^;ari«j fro^ consadg^ring the beginning 
teacher as little more than a student^ teacher, to aiioumg the beginning 
teacher co-^^lete free<Jo^^, to what appears thf* best situation - wher^^' the 
co-teacher alTowed^thp beginning teacher coniplf^te autono-^y but f<l:0 offf^red 
her advice. and guidance. This latter 'treated the beginning teacher "ss a 
professional, and at the sam^ tif^ heiPed her to ovf^rco^e Proble"^' as they 
aroae in the (irlassrqpm. It also includecj sharing of^resoin^ce'^ 3uch ^ CCPs 



between the t«o teachers. y - — ^ 

The outstanding^ characteristic of the induction progra^^ at this school was 
thflL Jole played t/- the aemor f^istress ^o was responsible for the " 
inductipn of th« i{^gif^i«>g teachers* Until Caster, the beginnir/) teachers 
/wt with the seni^Kf^stre'^s f^very Tuesday moaning at 9 n' clock to di^ctiss 
probl^^s and share \ideas. During th^^se session , vhich normally lasted fro^ 
one to one and a f\alf hour^, the Co-opersting teachers in ^ the open-area 
classroon^ voyld.tako the beginning teachers' cl^»sses. In addition, 3t these 
session;^ the senior 'distress would explain certain aspects of tf^achmg - 
e.g. evaluation, daily programs, resources, d^^alings uith Qar''nt'>, hov to 
use OepartTi/^ntai guides, use of handbooks, rr^portmg, discipline, 5nd so 
on. She also used this ti*T>e to discuss with. t6^ their com^^itrent to 
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teaching, their responsibility, the lav and safety. The l^th of these 
seseione tould depend on the needs of the beginning teachers- at the time. 
If the teachera had problems, these *ould be discussed j otherwise^ the 
senior 'feiistress wwld use this titae to discuss one of the areas already 
f>entidir>ed% Several of these sessions were used to explain the fqr"iat of 
CCPs with which ©any beginning teachers encomter problems. The beginning 
teachers''* fpund thes^ sessions extreflJcly" valo^le. Much of their success 
seeded to lie lith the supportive attit<ide of the senior n^istress vho 
instilled 'confidence in the young teachers. Also, the beginning teachers 
l>8d confidence in her and could copxntmicate with her. 

She was available at any tini^ to \Jiscuss the>r proble«>s, even to supply a 
relieving teacher so they could be Released fro*s their cjlasses to talk with 
, her freely. Her expertise and p/of4s0ional approach in a variety of areas 
were instrumental* in ensuring the beginning teachers" successful induction. 

Another up^portant/ role played by the senior distress was that of inter-^ 
raediary. in arranging with the co-te^hers for the beginning teachers^ to be 
' released for the Tuesday n^^rning sessions, lo organising talks with the 
specialist teachers and in serving as a link between beginning teachers and 
specialist teachers. 

After Jtaster, the beginning teachers requested that the sessions with the 
senior Tiistress take, place before school (at 8.<i0 a**^, ; on Thursday 
^mings. They felt this would reduce the load on the other teacher and 
provide continuity with their own classes. As their cl^ssroor^ competence 
increased, the length of tif^ required in these sessions decreased. 9ut at 
different ti^^s of the 'year, new activities were taHnf place, e.g. 
* parent -teacher interviews, sports day, and these could also be discussed. 

Current C^jntcutipn Pfocramt - 

The senior f^istress advised the beginning teachers. that they would only be 
''required to write daily' programs for th-e first few weeks. Graduaib^ ^^th 
knowledge gained in the luesday nvjrning sessions and having been provided 
with exa*^les of CCPs, the begmnrxng teachers were abi'* to conrence writing 
their own. According to subject area, these had to ba presented tg the 
senior mistress at '^tually agreed upsn intervais (trough considerable 
flexibility was alh>wed; - language arts evf>ry four weeks, ">aths - six 
weeks, social studies - six weeks, science - five weeks, -^usic, art ^^nd 
physical education -» twice per se^^ster. Constructive cedents were written 
> on 'the CCPs and these wer« then discussed with the teachers. 

^ yiiHt to Cteues " ' ^ * 

w 

After €aster, th^ senior nistress visited their classes regularly to 
observe their teaching and offer advice, and ai»o to assist one begmmrg 
teacher ^fx>se class contained some tro»->blesone fJ^ils. Thes^* visits varied 
fro^ s few ftioutes to up to three-quarters of an f,our and fro'^ daily to 
weekly. The beginning teacher^ welco^-ed thes^ visits by the senior ri&tress 
and felt they were ^^-ost beneficial ^ They felt that this advisory J"unction 
^' greaily i^rtproved their teaching. So^tif^s she would teach a lesson if the 
beginning teacher was experiencrhg dif fixities or demonstrate an 
alternative ff»ethod. A * - ' 

Staff Atrtotphere , _ 

The three nev teachers felt welcomed Antb the i school by tkv> n^^y staf*. 
social functions that took place. These occurred regularly. However, they 
would have liked to ^al'e learnt teachers' full Ka^s earlier. # 

* ^ • 

The three beginning teact^efs attended a se^^inar organised by the DepartfT^e-^t 
in their region and foubdf it very interesting and helpful 
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The induction .prograt at thxs school appears to hav« been ^r* ti^i>cce&&f s*X , 
largely becsu^ of the organisecJ Hieetif>ga with thp senior f^istreSs^ -and her 
Willingness to tssist the begimiog tedcher^i tfxit also by the co-operative 
8tti^u<Je of the co-t^iachere arxi the prifKipsl. The at^o^here so cresteii 
resulted in the btgirvung teachers feeling cwifuJent aind co#Bpe^ent and 
always •ble to obtain assistance- The fa<;t that the senior wiatres^ *ss 
.always welcotw in tfleir cUases is a further indicstiw of the ssjccess of 
this "program". 
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INDUCTION IN ACTtOM 



SCHOOL C 



Nurrvbsr of 




Number of 
beginning leactvtrt 



Typ« of 

school 



■ 
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Principal 



Government 



Situated m Brisbane's sobthern suburtsp this Qoverfr^nt puf^aty school h9<j 
a staff of 19 teachers^ t^ve principal being ti^ sole* administrator. 

Or>e beginning teacher conrwicect teaching at t^e school at the st^rt of the 
1981 sct^l year* ' { 

As this teacher hacJ un^J^rta^en six veet^-^ of pr^c^iz*^ tf^^^rhiof) ^if t^^ 'school 
rfyring 1980, r>er induction \i(aG scr-'^vhat different than for a teoc+ier com- 
pletely new to the school, 5o^ of the induction activities had already 
teen covered during practice teaching at th^ school. As these -ictivitic^ 
are a part of the indocticw^ process they are, n^nethelpts, d^^^^cribf^ belo^f. 
(, 

trtrtial Contact with Schooj 



During^ an imlial '^ectlf^Q vith the principal before t-jUmg up duty, the 
yov^ teacher end the prircipgl discussed the poiicie- end prcccdjr^o of 
the school rei«tifKj to the te-^cher's responsibiJl i>tt-^ and* duCle-p 
teacher -parent ' intemev?, pl^rmrg Current C'jrriCLilL^ Progr-n---, 
discipline, conference^ vlt^ thp principal , and ^d^jmistratup t-jGko oifCti 
as -^ar^ir^g rolls. The begirnin; teaci^er vhs also guen ari ind^-cticn bccHf^t 
( inT^t Oo I .Do First"^ ) vhiih contained. detailed infof-atio'^ jDi th*--f is^uf^o 
an<j vhich the beginning teacher could u-ite as s refer<^ncp. ^Th*^ begirnmg 
teacher vas introduced to the r'^st of the staff befor*^' co-v^ncir.g d^ty , ss-f- 
also taUed to the teacher who had h^r clas^ thp previoj'. y^^-jr. Thi- 
enabled the beginning teacher to obtain information in t^^ ^or^ of -^nrc^ 
dotal records on t!"'^ pupils and to find out ^bout ?i fe^ childf^n v!-o uould 
reed special attention. 

OgtiPng of Program 

The p^^rson "-ost closeiy invoKpd with th,e mdc^cticn of th^^ t^girmng 
^te^4cher vas ^he co-operating teacher v^ith vno" shr -h-irrci '> ''ui^ ipK- n»rfV7 
classroom. Th^ for*''al written /ni^jction progrf*" divid^^d into fojr 

stages. At ^>ach st^ge, there were^ nKf^b^r of t^i->^ for th^- co-oprr airr^ 
teache^x'^or teacher-tutor to cc^lete* The t^nsl^^. wer** divided into th-^^.r to 
*be ccr^pleted. t)efcTe thf* ney teacher ' takes u^^duty, on tl^** fir'^t day, 
during thp firct vae^ 'trxi during the f irojt '"cnt^, l^.c c^ec^llsts vere 
ad;^pt«l fro^ Guidelines for th/^ Induction nf QrQjrninq Pri'^'^rjL ^ T^^rhf r" in 
Queensl-4nd Prirary Schools , produced by the St^indinq Co-v-ittJtr f or Pri-arv 
fn*Service Cdt>cation* 

^7he indjction activities listed in eac*^ stoge were not nerc.ii^rily adhf^md 
to rigidly. In order to -^eet tht; r.pcds oC particul-jr beqir-iir^ ^r-^chfr- , 
tt^re vas 8 deal of flexibility in vhen a particular t'lst- u-js Lo^plAcd- it 
should a-Jso be footed that> y^ile the yritten induction perind cover^xJ t^^ 
frrst ffior^jth of teaching J the actual jindjction pha'^p did not end thf^re. 
Moreover » the written progra'n doeo not gxi e a rcrpleto pictur*^ of fiil t^^ 
md^tpn activitier in vhich the begirmr^ trarhpr ua K^voKed, 

Of particular ben#*fit to th<> beginning te^jchcr VT'r thf» t/eei^ 'pont by the 
beginning teach-*r and her co-cprrating teacher iwr-ediateiy before '.chcQi 
started- Oynng this week, botn teachers attended t^o school e?ict> day to 
set .up their roc^ and plan th'^ir teaching strat''>girf . Thio co-opf r^dive 
pjaming w^s continued throughout the year. By. wording in rln r col- 
laboration vith the experienced teach'^rj the begmninQ f ^rher u'^ » jbU to 
f*ftprove ^er ovn s^-ills in planmrg curriculum progl-A"-^. , 
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The be^innxrg teacher also gainetj many useful tdeas and techniques by 
observing the cO-teacher taking lessons. The coHfceacher was always villmg 
to let her* young colieagye observe her lessons, to offer to take a 
particular lessor) if the begiminq teachejr was having difficulties vith it, 
and v^s ready to discuss teaching techniques after the lesson. Further, 
this experienced teacher vas 'always available to discuss any problenis the 
beginnn>g teacher vas expertencing- For exaf^le, the co-teacher shoved the 
beginning teacheiuhov to divide^a class on the basis of reaiJing ability for 
the reading lessons. 

School Meetings "J ' . . * ^ 

'The co-operation an>ong the teachers in the school was enhanced by regular 
iTieetings of all of the teachers of a particular Yesr level vhere^ they 
discussed vhich units of voris they uculd cover. Keet;ngs betveen the 
teachers of adjace^^t t^ar Revels (e.g. Years 1 an^ 2) a^so toov place to 
ensure a co-ordin^^ted school approach. Th^ spirit of joint effort and op**n- 
ness afi^onq the teachers in the school was seen by the beginning teacher to 
be a key reason for her successful induction into the, School. Sh^ \?as not 
afraid to seek advice fro^ any teacher, and the teachers were always' 
willing to provide it. 

Ro!e of Prtnclpat * 




de^ionstration lesson, the need had not yet' arisen. The principal relied on 
the co-operating teacher to handle these areas, and to inforr^ ^i^^ it his 
*.**rtuii.*H. Tnr' thft. hfiQinninQ teachcr in Question, the 



assistance was reqwired.. For' the- beginning teacher m question, the 
.principal had* fjot had to be, involved to &Ry great extent. He did point out, 
however, that th4 level of his involvef^^nt m the induction of th^ begin- 
ning teacher depended very ^ch on the individual teacher, and the extent 
to vhich the co-teacher and the beginning teacher u^-re 3ble to jointly 
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fNbUCnON IN ACTION ' 
SCHOOL D 


\ 


* Number of 
tuchcr» 


Admlnlstritors Number ot « 

beginning teachers 


Type ol 
school 




Prtnc^l 2 


Catholic • 



Xt state tbat beginning teachers actually participated in an 'irKiifction 
proctrsfli" at a certain Brisbane C^atholic school would -be aomevhat o*f an 
overstateoent . Nevertheless^ the teachers appeared to JOe quite weH 
'"Inducted" into the school and this for a vanity of reasoriS. 

\ • -ft- 

Foundations for Practice 

The overall Christian philosophy of the school formed the basis of the 
principal's attitude to schot>ling( chAldreO and the teechers themselves, 
the relationship between teacher^j aTid the attitude of teachers to their 
work. The overriding philosophy of the school involved the cultivatipn of 
religious faithj the pupils' internal isation of Christian values, and the 
integration of knowledge in the light of reason and faith. The tone of the 
school V8S largely the result of the principal's values and actionsj he 

* believed , that opwness, honesty and trust Should govern owe's lif« and 
one ^s dealings ^Ith others. He welcomed the beginning teachers to the 
schoo/ as professionals, concerned with the academic and spiritual develop- 
nent of the children. He encouraged dedication, to his ideals by example. 
The principal's role was that of facilitator and supporter to all teachers*, 
as w^U 3s to children, and in particular towards beginning teachers. The 
school did not have any written school rules, nor vere written reports on 
children kept - these were transmittedi if necessary, by word of fnouth. 

The philosophy of the school forwd the basis for inducting the beginning 
teachers. At their first contact^with the school before the end of the 
schol«*tic year, the principal explained to them his philosophy and* his 
expectations (acadefliic and ^iritual) for the school and his desire that 
they would adjust to these principles. They were advised what Y^ar -level 
they would ,have and given the r>ame of their co-teacher. In addition, they 
were presented with the school's language art^ progr&m (the Maths program 
i3 still being devised^ together with copies of: 

Cathohc Education. ^P olicy and l^a yptice Book 

The Catholic Schojil | 

The Teacher /I r>/t he Catholic School . 

They then spent tho^afterroon yith the other teachers observing, seeking 
'explanations, leading about resources, and so on. On the- pupil -free day 
before school co*SSence^ in January, the beginning teachers were to see this 
philosophy in c^ratioo in the very helpful attitude <^ other teachers 

* towards theo. On this occasion, they were given assistanQe not only by 
teachers of the sacf)e Vear level but by teachera throughout the school in 
coping with the first day, arranging claasrooms an^ other practical 
organizational n^atters^ This assistarfte continued on a sustained level 
throughout* the first week. 

Wor^rtno wtHT Co-Teacher* ^ 

I • 

The beginning teechers often sought help from. their co-t^cher jin the sane 
classroofli (double space but separated by -a partition). The Year 1 beginning 
teacher received much support fron the co-operative planning sessions which 
took place each month with the other Year 1 teachers. The Year U beginning 
teacher had experienced some difficulties at first because of, personality 



I 



16 



24 



cl^jShes. Nev^rtheleag, ^fter couch diBcussion and some in?erverftion by the 
prihcipaly the problems were sorted out. , ^ 

^ GalnmgCompqtfict and Contidence' ^ ^ 

Both beginning teachers felt that most problerts had to be sorted oat by 
theiseelvcs - e.g. difficulties with timetabling. They felt they should be 
able to plan lessons and cope with dally frt-oblems. Whether this over-con- 
fKience reflected adequate initial preparatipn or naively, is difficult to 
ascertain. However, within a short tinje, the beginning teachers felt 
accepted by other staff and by the chiidrfcn^and felt poofident and com^ 

J petent m tt^ir role. Staff ineetings ^ere helpful in getting to know what 
vas h8ppenin9,in other classes and the format of having a rotating chairman 

.increased the^r readiness to contribute to sucb meetings. 

PhiteWhyJn AcUon 

Their stealings with the ^ principal were on a'^ ve^y informal basis. Th^ 
. shared their problems ^nd concerns with him and felt at eas* in doing ^o. 
The Principal believed in flivmg theni a large ^ount of flexibility 30 that 
/ they could develop m their ^vn way. For thi^ reason, he had no fixed 
requireptent on CCPs, his only sti|:Hilation beijg that sufficient planning be 
undertaken , so that learning could take plac<f. rrom^iime to time he would 
lopk at thMt plans ^ offer suggestions. * > 

Out si<?a 'Assistance ^ ' ► . 

Th0 beginning teachets felt that a helpful aspect of their inductiojo was 
^ ttie suppc^rt offered by the Regional Education Officer. Two seminars had so ^ 
far been arranged; these consisted of regional meetings held outside the 
school: the first vas an informal airing of problefns and ttie second con- 
cerned parent-teacher relationships; a third had been planned for the near > 
futur© on CCPs. Observation of the beginning teachers' classes had also 
b^. planned by the Regional Education Officer. The beginning teachers felt 
6iat these contacts were uital and appreciated the support of the school in 
releasing them for the ^full-afternoon serninars. 

^ Success Qt rndactlon ^ 

Both teachers were impressed ^tith the ease they encountered m getting to 
know the other teachers, particularly because of the school camps organised 
at the beginning of the year and the school socials. At these carops, 
teachers volunteered to accompany various Year levels; as well enabling 
the beginning teachers to meet their own and other pupils in an informal 
atjidsphere, it ais<w*served to introduce them to other teachers and leern 
fwre about them. ^ * 

The principal's aim in getting the beginning teachers inducted into the 
school was so that they would accept themselves as fully-functionmg 
teachers, and be regarded as such by other teachers. He hop^d they would 
adopt the overriding philosophy of*the school and its enphasis on Christian 
values. . ^ 

The only visiMe area for concern regarding this approach is the assu^r^ption 
that ail begiming teachers will be highly competent and well prepared for 
thear role. Less competent teachers may need a more structured approach. 
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INDUCTION \U ACTION 
SCHOOL £ 



\ Number 


AjJm^ntetrators 


Number of 


Typc^f 


'\ teachers 




beg^ning teachers 


school 


14 


Principal 


2 


Government 



Scjkool £ vas a goverrwent pnrnary school 14 te^hers^ located in a 
fwar-metropolitao district, about 3Cr kilometres frocn Qrisbane. All ^class- 
roojns in the school were multiple or open area classrooms. Tvo beginning 
teachers were appointed to the echool to, commence duty at the start of the 
1981 school year. 

A letter of welcofne vas ^ent tq. each beginning teachelynear the end of the 
1980 school year, although one teacher <iid not receive\t until about one 
jWeek befcte school started because he va? away on vacar^n. Acco^vpany ing 
the letter of welcome was questionnaire vhich sought \gme information 
about the new teachers, inclu?S*dg preferred t^aching^ ievJi snd special 
abilities and "interests^* The inforj^ation on special abilities ^.^as useful 
for the school's plaminq'^of extrairturricular involveTient of teachers. In 
one case, for exarfiple, the beginni^Vg teacher vho had a special intere^^t m 
nusic was atile to take pharge of the school band. A copy of th^* letter and 
teacher anfon^ation sheet appear below. 



lETTCft or weicowe 



Dear 



I Vish to welcome you to the staff of the Stafe 

School. We hope that you vill eojoy the tine spent with, us and 
that the appointment is to your satisfaction. 

I will be available at the school on * ^ 

I rnay be contacted at ny home address by ringing 

Would you please* fill in and return as soon as possible the 
enclosed staff informatioo form to enable us to organise next 
year's classes. 



Yours faithfully, 



PR1\CIPAL 



2Q 



f 



STAFF INFORMATION 



.NAME: 

AD(^£SS: /.^ \ ^ 

1ra£PH0\£r TtfACHCft R^G". NUMBER: 



t^AHE & AOOfttSS OF NEXT OF KIN^ 
EMPLOYEE NUMBEfti 



r CLASSIFICATION: 



7 STA^S: * MALE/FEMALE r\. . . . . PCRMANtNT/TEKPORARY 

WHAT IS YOUR PREFERTIEO AREA TO TEACH: 



LOVER ....V MiOaE \PPER PR^-SCHOOL 

TERTIARY QUALIFICATIONS: ((tegrees etc.) 

SUeXCTS BEI/^G STUOIEOs 



■••V"^ : 

SPECIAL AaiLITY INTERESTS: (Art, Music, Science, library, 
•EnvirOfWJentsl Studies, Sport) 



Where possible, the principal met the beginning teachers at the schooJ at 

the find of the preceding scholastic year. In the wejH before the 

coflmefx^ement pf the 1981 school year, all teachers, including the two 

beginning teachers, were present at the school for at least one day. The 

^beginning teachers vere thus "able to r^eet nost of j:he. other staff of the 
school before taking up doty* 

Ctass Alocatton ' 

Frofn ansvers to questj^js on the teacher information sheet, the principal 
tfas able to arrange tTm^ool ^.lasses so that the beginning teachers vere 
given theysection of tKe school in which they indicated that t-hey Vouid 
prefer to teach. The early allocation of teachers to classes alloyed one 
beginning teacher to discuss her class* with the teacher who had the class 
in 1980. As this meetj/^g took pl^ce well before the start of the 1981 
school year, the beginning teacher wa? able to undertake a considerable 
amount of planning of her w orl^^ogra^s • Most unfortunately, the class and 
year level allocated to this teacher had to be changed shortly before 
school conr^enced because of the later transfer of another teacher. 

♦ Planned Inductiorv Acttv»>fr$ 

The principal orgaf>*,sed and was most closely involved in conducting the 
induction activities' in the school. The teachers w^tK uhcyn the beginning 
teachefs were sharing open-area classrows \yere also involved in induction 
-^activities. , ^ * 

Part of the induction involved providing the beginning teachers with a 
resource folder about the school ahd discussing with the teachers, Ihe most 
relevant aspects of the ^folder during an hour long tweeting, before .the 
teachers look charge of the class. This Contained inforrration on parent 
interviet/s, objectives of the school, administrative procedures p planning 
, CCPs, resource materia J#avai lab le at the ochool, and pupil evaluation. 

One, of tho beginning teachers considered th#^^hi3 induction into the school 
might have been improved if he had been 9i^ the school resource folder as 
soon as achool cOfpi^ced, rather than ^|?veral weeks later. He felt that 
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BOfoe infiiMtion lught have been given to him without hi^ having to ask for 
it. On /he other hend, he was unsure abovjt thia as it would have neant a 
lar9e aioount of infoTwetion would need to have been absorbed, in a short 
period of tine. 

The beginning teachers al^o received a one-page sheet n^ich listed the 
activitiea ^which the principal had planned as part of the school induction 
program. This Is shown belov. 

SCHOOL INDUCT I(W PLAN 

1. QRIENTATIDN to the school, including school policy and rujes 
snd organisation, 

^ ORGANISATION PRACTICES^ - including parades, playground duty, 

sport, accident procedures^ fire drill, security, 
• discipline, detention, ro8ters,j^lwB«tables, 

3, LIBRARY - procedures, prograows. 



4- ^ A>IO-VISUAl SECTION - procedures concerning usaj©) 
„ function, 

^5, OTHER SCHOOL EQUIPMENT - ©ports, project club. 
6, ^^itPm^m^Si PLAfjNING - daily programme & CCPs, T,T, 



7, SYLLAmJSES^^'SoRK BOOKS - guides^ School policy on subject 
areas, 

8, ASSESS?gNT PROCgtXJRES ^ school reports, introduction to the 
student record card, 

9, ' DUTIES or STAFF TEACHERS - RESOURCE TEACHERS - ANCILLARY 
' S TA FF. 

» 10, Case study approach to the more iffiportant REGULATIONS ; 
^ E,0,C, ADHINIST^ATIO^f HAVpeOOK . 

U, aASSRQOH HA^GCMENT . 

12. COftHJHICATlONS - Students, parents, staff, Reg. Office. 

13. INNOVATIVE .PROGRAHHE - including different teaching 
strategies used in the school', 

14. RFCORfy; A^JD RETUR\S , 

15. STOCK -''STOCKROCTI , 

16. STAFF INVOLVEMENT ! COmJNITY INVOtVEtCf^T - P. & C. 
AUXILIARY . * 

17. SCHOOL FIfJANCE . 

18. PUBLIC REIatIONS i servicf to the coimwlty. 

19. HEO^ANICS OF TAKING UP AN APPOINTMENT . 
/ 20. INSPECTIO?j SYSTEH y teacher eppraise»ent, regional office- 

21, PROFESSION -gTHICS , 

. 22, Case studies of CLASSROOM PRO$iEMS - orgsnisational 

' curr i cujtar 
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As (tescnbed by the principal, the intention was to hold thirty^-^inut,e 
sessions with each beginning teecher each week covering the topics listed 
on the School IndiKlion Plan. These sessions were norrnally held outside 
school hours or m the library period. ' 

For one teacher, induction meetings werAeld regularly with the pri'^cipal- 
These covered items oo the School Induction Plan. The order of covering the 
topics was not fixed. In (nany cases, an ites^ was covered when the beginning 
teacher"felt thet he needed advice in a particular area. If, however, the 
beomninq teacher did not wish to discuss anything specifically, the 
principal would always have sonething planned. In addition to the regular 
seSSiOTS. the beginning teacfter had no hesitation m asking the prmcipel 
for advice whenever the need arose. In these cases, the principal was/ 
always available. Co a number of occasions, the beginning teacher was with- 
drawn front his classroom to discuss probles^s he was having with discipfine 
involving a s^Dsll m«ber of pupils. In these cases, either ^^e local 
relieving twcher or the teacher librarian would take this beginning 
teacher's class. These sessions proved to be very I'^portant to the teacher 
in developing ways of effectively dealK^g Vith his rore trouble&o-e pupUg;. 

Observation o< Le»ons 

The principal alsd observed, for short periods, so^ of the lessons taught 
by the beginning teacher. In one particular instance, the Principal taught 
3 «»ths lesson with which the beginning teacher was having pi;oble|^s. By 
observing the principal teaching and by discussing the lesson with the 
pr!^ipal after classes, the beginning teacher was able to develop nore 
appropriate teaching strategies. , / 

trwolvcmeni ol Co-Teacher « 

In this regard, the beginning teacher was ?lso helped a 9>^at jie^l 
teacher with whonr he was sharing the «ultiple-Srea classroon Observing his 
co-teacher and discussing probl^ and teaching iss^>es with him were ot 
^ea? assistance to the beginning teacher. The experienced teacher was 
Wiling to share both his ideas and his material resources with his young^ 
colleague. • ' ^ f ' 

Current Cutrtculum ProQraft» . ' 

Another way m which the beginning teacher wa? helped was by using a carbon 
of the CCPs prepared by the teacher who had his class in the previous 
^aJ. The beginning teacher relied heavily on these at first, but gredually 
put (nor* and rore of his own ideas into the CCPs. 

However, the beginning teacher felt that an alternative approach could have 
i^olved the teacher who had the cl^ss fr<xn the previous year ^^tually re- 
iriting vith the beginning teacher, CCPs for the first '^-^ ^''^\J''l^['^l' 
modification ho Suggested was that, fter about six ..eeks' teachin^^ 
beginrjing te'ach^rs should be withdrawn frc^ their- classes J"^^^^ 
da^s to discuss in detail with the principal activities such as evaluation, 
yCCPs, and teaching specific subject areas. 

Overall View ol Ihe Induction Program * 

One teacher considered the key to the success of the induction program was 
l^e avai'ubility of the principal and co-teacher, and their wxllmgoess to 
SJscuSs prcblS and issues. V^is beginning tfacher felt that both were 
genuinely interested in his developrnent as a teacher. 

Problem Areas • 

While a sir^ilar induction was'planned for the Second beginning teacher at 
the school, it did not appear to be as successful in practice ^or this 
teacher. In particular, several of the regular weekly sessions with the 
p^!Sel «ere cancelled. The teacher felt that she w3s not given adequate 
infSion about certain school procedures, ft>r example how to go about 
Sorrowing books from the library. During the fir^t four weeks in 
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particular, tWe teacher thoijght that there should have been sqm^ne to 
*ho« she could readxly turn for advice. Part of the-probieta might havXbeen 
that ft succeeeful^ relationship tas not develope<i..t>etween the begi«tiDinq 
teacher sod the -co-tejipher with w^om she,share4 the ^!)ultipie-affe^ cl^s- 
roon* The beginning t^h er did not observe the lessons of her experienced 
co'tescher and felt ilSlliy'to dl^ss problems vith her* * 



IJt appeared that tfflsj 
and therefore (sight no 
the first teacher* 

Out^de Seminar 



eadwr vas having fewer problems Vith her teaching 
have needed such^n intensive induction program as 



Both of the beginning teachers had at^tended a se*T>inar for beginning 

teachers arranged by the regionaJL office. Jhey claiftied that they hed gained 

ufefttl^nforrostion.^roffl the seminar ^rhich they w^re then able to use in 
their classrooca* 



Conchtfton 



The description of induction in School E illustrates that withm the one 
school induction experiences ^n and sho^ild vary greatly depending on the 
individual teacher. It also highlights the importance of the need for a 
co-operative relationship to be fon?ied betveen the beginrting teaclipr and 
the teacher vith whom he shares a tnultiple-area classroojn^ ^ 
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SCHOOL F 



Nun&ei of 
iMchers 


' — ^ ■ 
AdmlnUtrators 


Ni^ber of 
be9lnnin9 teachers 


Type oi 


23 - 






Govemnnent 




Deputy Prfncipai 








« 


durtng year) 





The final school was a C^ass 1 primary school w dnsbane's northside. 

A detailed induction program vas prepared fo^ begiminj^teacbers. An out; 
line of the topics covered In the prograf^ is shown belov, 

4 

I NOUCTIQN PROGRAM 



N.8. Region "What Hspp^ When'^ Booklet 
Guidance Notes - School 
School I 9'' Booklet ^ 
Prl^nsry Inservlce Book 


PRE-^fEAOING 


Preparation for Week 1, 

Orientation to all Teaching Aids aivd Equip^^ent 

Assist in Pref^ar&tion for Meek 2 

Week 3 Begin C.C^P- Discussions *ith Teacher 

Week h Assist in Preparation of C.CuP. 

Weekly Ch^ck on C.C*P. and Work Achieved 

Continue to Wonxtor CX.P. 

/ 


^ PFiepARATlON 


. Possible Areas of Concern for eeginnnvj Teachers 
Observe Teaching \ 
Suggest Methods 
Suggest I*Tf<proveflief>ts 
Teaeh Class fre^J^ntly 
Help Teech Class (Small Croup) 
Provide literature on Teaching 
Help with Individual Pupils at Risk 
VCheck and Advise on Slackbb^r^d Preparation 
EvalostiB and Help to Prepare Evaluation 


tcaching 


Encourage Teacher to take Extrs-Curricular^ 
Actfvities e.g. Sports Responsibility 

C.O.A.C 

' Drama 

Throv So«ie Responsibility on to Teacher 
Involve Teacher vith Parents Where Possible 
Social Club 


GENERAL 
INVOLVEfCNT 

* 
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SPECiAt ORIEHTATIOW ON \ . 




Roll Preparation and Correct Procedure for Harking 




Playground Duty * 1 ^ 




Re9ulation8 




School uyout ^ ^ 


GENERAL 


SpecialUt Teach^r^ and Visiting Services • ' 




Assessaent Tonr) - Is^ ^ 2nd Year 




Anciiidry start s * 




Teacher Aides and Duties 





Before TaWng up Duty 

Before the start of the school year, discussioos were held betveen the 
principal y deputy (ffifKipal and fcegihning teachers. Those teachers 
appointed daring the year were able to attend the school m the week prior 
to taking duty. These discussions served to "introdoce the nei^ teachers 
tp the school > help put thew at ease, explain the school philosophy sn^ 
generally oiske theffj feel vslccflie. « 

PoTtey, Infofmatfon. Pfocedures Booklet 

One feature of the initial induction period involved providing beginning 
teachers with the school's Policy, Information and Procedures (PIP; 
bootclet. It IS Important to note that the contents of the booklet were dis- 
cussed at length with the begjnning*teachers. ^ 



CONTENTS or PTP BOOKltT 



*to«»uoi cation ^ 


Parent Involvement 


Confidential Record Cards 


Guidance 


Principal's Guidance \ote9 


Current Curiuculi^n Progra"\s 


for Teachers 


(CCPs) 


Relieving Tesc^e^3 


Playgroj-iAd Duty 


Det^tion of Popils 


Corporal Punishment 


Hofoe Study 


Wse Cf Blackboard 


Teacher- Aides 


School library 


Help 


Sick Children 


Fire Drill 


Telephone 


School Reports 


Complaints 


Duplicating Hatenal^ 


Evaluation 


Herk Books 


School Rules 


Correspondence with the 


leave of Absence 


Department 


- Sfnokini? in Classrooms 


School Requisites - Children's 


Parents-Teacher Interviews 


Services Dept. 


Educational Tours-Excorsions 


Reporting Repairs 


Physical Education 


Student Teachers 


Stock ' 


enrolments 


Duties of Stenographer 


Safety Precautions 


^Valuables 


Preparation 


Banking . 


Extra Curricular Activities 


Discipline , 


Transfer of Pupils 


Collection of Wcney 


Specialist Teachers 


Uhat Should You Tell The Admini- 


Standards and'Hcthods 


stration 


Staff Meetings 


Duties of Teachers ' 


Religious Educati<^ 


' (Regulation 42) 


Writing 8ooks 


Tuckshop 


Education Centres ^ 


E^lpment - A.V» HatciO^lo 


Profile Cards 


Use of Ranx Xerox Copier 


Testing Program 

* 


Sport 
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To iiio8trete the kiricJs of Worniatioo contained in the booklet » three 
^pics^are shown belov. ^ 

* REPARATION 

Learning is an activity and only the child can do the leanM^vg. 
The teacher's part is to plan teacher-learning situations" that 
through his ovn enthu^ias*^ and n^eans of presentation the child 
will be stifTvulated and Qyided if» his activity end learning will 
\ result p 

In addition to a CX.P. i.e. your plan of ^rk, teachers ehould 
have a rough <teily book of preparation. This 13 not /or present- 
ation and IS not regarded as an official school f^ocomnt but 
rather a personal organization/re^^inder/^otter type for'p of pre- 
paration which enables you to put yoor plan of teaching as out- 
lined in yoyr CX.P. into effective action. 

Preparation alao entails blackboard work and having ready before 
the sesaion begins all cqyip^t aids and resources required for 
that lesepn or session- A teacher who has to send ter equipment 
m the mAidle of a lesson merely idvertises his ill-t>reparetiness 
to everyone- 

^ Thoro^hly ^research yotjr topic. If yOu are certain of your 
infor^tion you will coese across as a very convincing teacher^ 
HaJ<e certain you also plan for revision work and -for the 
evaluation of wtiat you have taught • 

In the opinion of experienced principals and teachers^ lack of 
preparation coiT>es far ahead of all othet causes of failure m 
' teaching. Happinass in teaching depends f-aml^f on efficiency 
which in turn depends 00 effect'ive plannid)g. 



WAT SHOOLD VCU Tai TH€ ^IMSTRATIOV 

It IS far better to overdo the passing on of infor'-ation \han to 
■ wlt^^ld it - the Administration team should knov uhat 1^ going 
on at all ti^s and viU soon sieve out the unnecessary. 

Sof^e exi^j'^les of infor^riation to pass on* 

Classrooj^ accidents; concerts expressed by parent over standards 
particularly if Adb^in could help? excessive absenteeism; con- 
sistent failure to do homework; children at risk, children vhD 
are behaviour ptotle'r^a; away fro^ the usual bph9vi<i)r in the 
playground, e-g. foming of gangs; thefts, children consistently 
late 'for school; any suspected parent bashing. These art? a fev 
ite-rs you could Veep m '-ind. It is if^ossibie to give you a full 
list because situations arise that cannot be .categorised and you 
will need to use ^o:jr xmtiativ^ 

flease try to bp positive also and let the Ad^in^stratlon kno^ 
about the good things that arf* happening m your class, atout a 
pvpii's 9ood vork, about a pupiTs ir^s;ove^^nt. If you ^tre 
piiaxsing and encouraging pupils, the Administration tea-- vOul3 
also' like to add encourage^nt. All so^e pupils need to change 
attitudes J^nd improve theu work is 5 sens*'' of achieve-^ent - It is 
always a pleasure for a Principal to be given this opportunity^ 
as 'T^ost of th^ tifne^rotleno of a negative typ^ are d^'-alt vith. 

^ ' ^ 
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COHPUINTS 



Froft 'tl«e to U»e parents conplain to teachers sboyt starvrfard of 
• iwrk, ofcher children interferin9 *ith their child, victif^isation 
etc- These are u^lly f^irtov cowplaints n»<Je to teachers either 
before or after ^school. ^ 

If you sre ijrable to <Jeal with a co«plsint, briog the parent t^' 
the office as soco ae you notice that the situation could qei out 
of control. Always do the pirent the courtesy of listening care- 
fully an<J listen particularly for inaccuracies, try to <Jiscuss 
the flatter in a civil ize<3 way sn<J be very careful of what you say 
for you will be qtjoted. 

Other tif»e* the parent will complain directly to the Principal 
usually about sowe action <5f a teacher or even about a teacher^^ 
incompetence* You can rest assured that if it is possible to 
suppoi^t you at all the Principal will do this even if it a 
severe reprimand to you privateJy later. It "^ay be necessary at 
ti^aes to call the class tea<^r in on the interview and in such a 
case the teacher should take hXa lead frof" Principal. 

. * , / ' / 

j Any co^la^nts in writing^ apart fro^ '^inor probie^^s, sN^uld be 
1 bro;>ght to the Principal. As a general rule it- is unvis^ to put 
" pen to paper to an^er a co^laint as just one word or sentence 

could worsen the situaticn and be available for all to see or 

use. 

Yo^r adf^inistration staff has had the experience of de^»lln9 with 
complaints. It is not a weakness on your part to'as!^ for ^elp. 



Teachers were expected to read the booHet as an intro:?uctiGn to tKe sc^o^i 
and also to refer to it as a ready reference. However, it vao not intended 
that teachers take in all the inforr^ition c«?nt^ired in the booHet hvjt 
rather to be aware of its scope so that it could be referred to as ti^e r^ed 
arose. 

Obseivat^on of Lessons ' 

Ibe principal observed the beginning teachers' lessons on 3vera9e about 
once a week. These observations were non^ily only for short periods of 
ti"^fr. No speCiific tic-e was set aside for the oCservations. they occurr^^d 
when the principal vas able to 2tcco»v^date the^^ into hjis 3Cl"j?dul<^. The 
purpose of these visits by the principal to the beginning teachers' cIb^j^-t 
rooMiB was not so that the principal could pass judge^-^nt on the^ ^oo^^g 
teachers^ but rather so that he could assess the pro-^ress of the te'jchers 
and offer advice and guidance. Again, the teachers were free to ask th*^ 
principal to observe their lessons or to ask hi^] to teach a i^^sson." Th** 
beginning teachers consider^ these observation sessions of great benefit. 
To illustrate, the principal was able to offe;r advice to one teacher en 
discipline and room organisation Wh^ he had observetJ that th? teacher Va^ 
having difficulties in that area. In all -cases, beginning teaVher'^ were rot 
nade to feel threatened by the presence of the principal in the clat^roo^, 
but were eocouraged.to see him a^ being able to offer constructive advice. 

J 

The program set out iry the school's induction booklet was niit rigidly 
followed for each beomning teacher - tH? program ^as rnodified to suit the 
individual needs. Moreover, if the beginning teachers vished to rai5e 
"issues or were having problesf^s -with any aspects of their teaching not 
included in the induction progra'n, they were encouraged to s*^'*^ advice >»nd 
guidance from the princlpal*^r deputy pringijal. Th*e .beginnirv} teachcr^i 
stated alao that they had received help not only fror^ the ad^i/y strative 
staff, ^ but frw other teachers in the school, especiaiiy tho>e who were 
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teachaog the sa*9 ^ear level, kfhen tV^e teaci^ers had aft- urgent protl*" 
that required th« aseiata^^e of the pr^tKipal or ti^e <Jeputy principal, they 
could seek a&si8t^ce in class ti"*. IntJuction 'T>eetix>^s wore, hov^er, 
norflially held after school. ^ 

Other AspecU 

t 

While the forwsl aspects of the iotJuction into th» schcwi were if^ortant, 
the friemJly, supportive approach of the principal, <?ep'jty prmcip^ii and 
other staff »ss slao a sigruf leant factor in helpirvg the beqirninrj 
' teachers. 

The teachers ^re al30 assisted* to gros professionally by ti"ej.r iovoii^e^^ent 
in »v<J cwtributiOT t^v&tsff weetings and subject coRrittees, 
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ffon the (Ascriptions of ir^ductioo in the six schools, a ouf^er of 
4*u^9e8tion8 can be f^<ie vhich should facilitate the trsositiorv of youf\q 
teachers fron' pre-serviCe education into schools and &et the stsge fo*- 
their continuing profe9Si0f>4l development. 

It IS i^rtant that the principal and vhole 3tsff of the school to vhich 
the beginning teacher is appointexi be supportiA/e and willing to 9i\.e 
advice, guidance and encourage^nt to their young colleagues* There should 
also be a person in the school to ^^,o^ the beginninig teacher kr^ovs he can 
turn for help* This Di^ht be the principal, af>ot>»r n^e^ber of the adnini- 
str^tive team or a classroom teacher. In the latter case, induction usually 
vorks best *heft both teachers are teaching the sa"^ Year level. It 13 
important to ensure that th« beginning teacher and his co-ttfact*er are hbi^ 
to vork together effectively?. If a personality clash occurs, this can 
j^pede the induction of the begirr^ng teacher into the school. 

Contact between begi^irfg teachers and the school si^ouid be ^-ade jell 
before the beginning te^d^er takes up duty at the school* In ^o^e in- 
stances, the beginning teachers actually knev 9f their appomfe'^t before* 
the principal and contacted the school on tfaeir cvn^imtiative* Hovever, we 
found that^ the beginning teachers tfho receiv^ a welcoming letter f ro^ the 
principal found that it reduced so^ie of the anxiety associated vith t3kin9 
up their first teaching appomf^nt. 

* 

In any case, it is essential that the begirding t^^cher cc^^es to th^ school 
before actually coTmencing djty. During this initial vi^it, the tegci-er can 
ff^eet other '^^^ers of staff, be shovn ^U'ound the school and possibly be 
given anyvwritten 'r^aten^al th^ school has prepared to assist first year 
teachers. If the teacN^^e to vork m a *^ultiple-are3t clasoroo*^, it iv 
particularly I'^rt^t to '^et the teacher with tho^ hf» vill be 'sharing th^; 
open-space cl^ss;oo^^, 

The principal or ti^e person responsible for the beginning teacher's 
induction should observe his teaching in his classroom. This obser\.3tion 
should not pose a threat to the beginning teaci^ers, but shoyld be for th^^- 
purpose of providing feedback to the beginning teacher on his pprfor'^ance. 
Where appropriate, the person responsible for imj'jction can su'^'iest to the 
beginning teacher varicws strategies and techniques uhich th^ beginning 
teacher ;::ight use* ft is often desirable to ha\<e h ie'n&-m of the c^'^^ >ear 
level observe the beginning teacher so that advice can be provided vhen 
n^ce»^ry» In rvyljtiple-area classroo'^s, the co-oper?3ting tpacher iz usually 
the best person to do this. 

Provision should al^o be *^ade for begit>ning teacher^ to observe ie'^sons 
ts^en by the principal or other experienced teachers. Gb':-ervation dnd sub- 
sequent discussion can assist the young teachers to develop appropriate 
cl^ssroo^ teaching practices.* 

lijT^e should be set aside by the principal or oth*Jrs in the school involved 
with Induction for, formal and inforrial sessji,ons with th** beginning 
teachers. The content of these discussions should reflect th^ beginning 
teachers' needs. Our intervieva vith beginning teachers reinforced the 
findings fro"^ our research project, i.e. that -the "ajor area m which 
beginning teachers expressed a need vas for assistance in planning 
curriculum ^rograirts^ in the school induction.^ described m 'thi^ report, 
this help va& provided in a nir^er of ways, e.g. by th^^ beginning teacher 
working closely with an experienced teacher in preparing CCPs or by shouing 
the 6eginnif>g teacher ^he CCPs used the previous year. Petho<js of effective 
discipline ^nd <jlassroo^ management, teaching strategies m the r^jor 
curricula^ areas and evaluation of pupils are other topics vhich should bf 
included m fifty list of induction activities. 

The key word in planning induction^ however, ij Tlexibility. Wnile Th>br'^ 
are a f>ur?t)er of , areas that should be included in scKool induction, i^^uc 
and topics should grow out of the beginning teac^^er::.' opedu Th<? young 
teachers should be encouraged to discuss th'^ir concerns with f^os*" involi/ed 
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in their induction. It is only vhen the teacher is effectively inducted 
into the school that a sound basi^ is forced for his continuing 
professional developrnent , 

Ihis report vas mostly concerned with induction which takes place in the 
school. Many other induction activities have been organised by outside 
agencies, as f^ntiooed m the Introduction. Education centres assist 
beginning teachers in many ways including providirxg resource "^terials, 
conducting ser>inars on such topics as dance in the/prinary school, learning 
and ref^iation techniques, reading programs, etc. Colleges and regional 
offices organise meetings pf beginning ^teachers, so"^ with talks by 
rtfgional directors, inspectors, representatives from the Catholic Cdtcation 
Office, and others involved m education. Beginning teachers should te made 
aware of the variety of induction activities that is available. Th/ desir- 
ability of co-ordinating this type of induction activity with thost of the 
school needs to be carefully considered. 

The in^pQrtance»of the induction process is borne out in the Report of the 
recent Kational In^quiry into Teacher education: 

"The initiation of the beginning teacher into the school teaching 
Situation p>ust be considered an integral part of the professional 
dcvelopw^t process. The induction p>^se should relate not only 
to the pre-service i course undertaken but also to forms of con- 
tinuing education available m later ye^s. Induction t:^ust help 
overcoir>e those inadeqoacies which will exist to a greater or 
lesser decree in new^ graduates entering into any type of pro- 
fessional career, . * . induction into the first apooint'^nt i^ 
a critical staoe in a teacher and should not be seen as a 
separate process or .proor^ b utjpa phasF- of teacher devplopr 
f^t.*- (pp 98-991 
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